Name: _________________________________

Unit 23-24 - Analyze the Different Responses to an Industrialized and Enlightened world.  

Historical Context: Proponents of the Industrialized and Enlightened age saw mankind finally taking its first steps into a larger world. However, not all saw the new political philosophies and technologies as progress. Below are a series of responses to the Modern Age, which serve as a precursor to our own Postmodern era.  

Section One: Was the English textile industry bad for the health of working-class families?

Document 1 - Source: House of Lords Committee (Interviewer) & Michael Ward. (Interviewee). (1819). Michael Ward was a doctor in Manchester for 30 years. His practice treated several children who worked in Manchester factories. He was interviewed about the health of textile factory workers on March 25, 1819, by the House of Lords Committee. The exchange below is an excerpt from the interview. 

Question: Give the committee information on your knowledge of the health of workers in cotton-factories. 
Answer: I have had frequent opportunities of seeing people coming out from the factories and occasionally attending as patients. Last summer I visited three cotton factories with Dr. Clough of Preston and Mr. Barker of Manchester, and we could not remain ten minutes in the factory without gasping for breath… 

Question: What was your opinion of the relative state of health between cotton-factory children and children in other employments? 
Answer: The state of the health of the cotton-factory children is much worse than that of children employed in other manufactories. 

Question: Have you any further information to give to the committee? 
Answer: Cotton factories are highly unfavourable, both to the health and morals of those employed in them. They are really nurseries of disease and vice. 

Question: Have you observed that children in the factories have particular accidents? 
Answer: When I was a surgeon in the infirmary, accidents were very often admitted to the infirmary, through the children's hands and arms having being caught in the machinery; in many instances the muscles, and the skin is stripped down to the bone, and in some instances a finger or two might be lost. Last summer I visited Lever Street School. The number of children at that time in the school, who were employed in factories, was 106. The number of children who had received injuries from the machinery amounted to very nearly one half. There were forty-seven injured in this way. 

1. ( Research Author & Context ) Why was Dr. Ward being interviewed by the House of Lords Committee? 

2. ( Evaluate the Source ) What did he mean when he refers to factories as “nurseries of disease and vice”? 
3. ( Evaluate the Source ) What evidence did Dr. Ward use to back his claim that factories were unhealthy and unsafe for children?


Document 2 - Source: House of Lords Committee (Interviewer) & Holme, E. (Interviewee). 1818.Dr. Holme (Modified) Edward Holme was a physician who lived in Manchester England during the first half of the nineteenth century. He was an active member various academic societies and associations and a well-regarded doctor. In 1818, he was interviewed by the House of Lord’s Committee about health conditions of factories. The exchange below is an excerpt from the interview. 

1. ( Research Author & Context ) How is the source information for this document similar to and different from document 1? 


Question: How long have you practiced as a physician in Manchester? 
Answer: Twenty-four years… 

Question: Has that given you opportunities of observing the state of the children who are ordinarily employed in the cotton-factories? 
Answer: It has. 

Question: In what state of health did you find the persons employed? 
Answer: They were in good health generally. I can give you particulars, if desired, of Mr. Pooley’s factory. He employs 401 persons; and, of the persons examined in 1796, 22 were found to be of delicate appearances, 2 were entered as sickly, 3 in bad health, one subject to convulsions, 8 cases of scrofula (tuberculosis): in good health, 363. 

Question: Am I to understand you, from your investigations in 1796, you formed rather a favourable opinion of the health of persons employed in cotton-factories? 
Answer: Yes. 

Question: Have you had any occasion to change that opinion since? 
Answer: None whatever. They are as healthy as any other part of the working classes of the community…. 

Question: Who applied to you to undertake the examining of these children in Mr. Pooley’s factory? 
Answer: Mr. Pooley. 

2. ( Evaluate the Source ) What evidence does Dr. Holme use to back his claim about the health of children in factories? 


3. ( Evaluate the Source ) Why might it matter that Mr. Pooley asked Dr. Holme to examine the children at his factory? 


4. ( Analyze Other Documents ) Which document, 1 or 2, do you think is more trustworthy? Why?



Document 3 - Source: Birley, J. (19 May 1849). The Ashton Chronicle.  John Birley was born in London in 1805. He lost both his parents by the age of 5, and he was sent to the Bethnal Green Workhouse. He soon began working at the Cressbrook factory. John was interviewed about his experiences as a child worker at the Mill in 1849. An article on his life was published in the newspaper, the Ashton Chronicle in May 1849. Below is an excerpt from the article. 

1. ( Research Author & Context ) What type of document is this? When was it written? 


Our regular (working time) time was from five in the morning till nine or ten at night; and on Saturday, till eleven, and often twelve o'clock at night, and then we were sent to clean the machinery on the Sunday. No time was allowed for breakfast and no sitting for dinner and no time for tea. We went to the mill at five o'clock and worked till about eight or nine when they brought us our breakfast, which consisted of water-porridge, with oatcake in it and onions to flavour it... We then worked till nine or ten at night… Mr. Needham, the master, had five sons: Frank, Charles, Samuel, Robert and John. The sons and a man named Swann, the overlooker, used to go up and down the mill with sticks. Frank once beat me till he frightened himself. He thought he had killed me. He had struck me on the temples and knocked me dateless. He once knocked me down and threatened me with a stick. To save my head I raised my arm, which he then hit with all his might. My elbow was broken. I bear the marks, and suffer pain from it to this day, and always shall as long as I live… I was determined to let the gentleman of the Bethnal Green parish know the treatment we had, and I wrote a letter put it into the Post Office… Sometime after this three gentlemen came down from London. But before we were examined we were washed and cleaned up and ordered to tell them we liked working at the mill and were well treated. Needham and his sons were in the room at the time. They asked us questions about our treatment, which we answered as we had been told, not daring to do any other, knowing what would happen if we told them the truth. 

2. ( Evaluate the Source ) Why did John Birley not tell the truth about life working in the mill to the inspectors?


3. ( Analyze Other Documents ) Which document, 1 or 2, does this account more closely match? 



Document 4 - Source: Edward Baines, History of the Cotton Manufacture in Great Britain, 1835. Edward Baines was a newspaper journalist and editor for the Leeds Mercury Newspaper. In the 1830s, he was elected to Parliament, and served there as a political liberal. Although Baines supported the end of slavery and various political reforms, he opposed legislation regulating factories and extending voting rights to the English working class. These are excerpts from his book History of the Cotton Manufacture in Great Britain.

1. ( Research Author & Context ) Who wrote this article? When was it written? 



Above all, it is alleged that the children who labor in mills are often cruelly beaten by overlookers, that their feeble limbs become distorted by continual standing and stooping, that in many mills they are forced to work thirteen, fourteen, or fifteen hours per day, and that they have not time either for play or for education. Factory Inspectors who have visited nearly every mill in the country have proved that views mentioned above of labor in factory mills contain a very small portion of truth. It is definitely true that there have been instances of abuse and cruelty in some factories. But abuse is the exception, not the rule. Factory labor is far less injurious than many of the most common jobs of civilized life. The human frame is liable to an endless variety of diseases. Many of the children who are born into the world, and attain the age of ten or twelve years are so weak, that under any circumstances they would die early. Such children would sink under factory labor, as they would under any other kind of labor, or even without labor. I am not saying that factories are the most agreeable and healthy places, or that there have not been abuses in them, which required exposure and correction. It must be admitted that the hours of labor in cotton mills are long, being twelve hours a day on five days a week, and nine hours on Saturday. But the work is light, and requires very little muscular exertion. It is scarcely possible for any job to be lighter. The position of the body is not injurious: the children walk about, and have opportunity to sit down frequently if they want to. On visiting mills, I have noticed the coolness and calmness of the work-people, even of the children, whose attitudes are positive and not anxious or gloomy.

2. ( Evaluate the Source ) Why did Baines write this article? 


3. ( Evaluate the Source ) What does he mean in the second paragraph, when he states, “But abuse is the exception not the rule”? 


4. ( Evaluate the Source ) What is Baines’ main point in the final paragraph? 


5. ( Analyze Other Documents ) Which document, A or B, does this account more closely match? How? 



6. ( Analyze Other Documents ) Who do you think is a more trustworthy source, Birley or Baines? Why?


Section One Conclusion: Your answer should be 5 sentences at the least and must summarize/reference at least 3 out of the 4 documents. 

1. ( Determine the Truth ) Overall, do you think the English textiles were bad for the health of working-class families? Why or why not? Your answer should be 5 sentences at the least and must summarize/reference at least 3 out of the 4 documents. 













Section Two: Examine the mission statements of the different “-Isms”. 

Document 5 – Source: Frankenstein, Mary Shelley, 1818. Written by an 18 year old Mary Shelley, Frankenstein is seen as one of the classics of Romantic literature. Below is an excerpt.  

“The ancient teachers of this science,” said he, “promised impossibilities, and performed nothing. The modern masters promise very little; they know that metals cannot be transmuted, and that the elixir of life is a chimera. But these philosophers, whose hands seem only made to dabble in dirt, and their eyes to pore over the microscope or crucible, have indeed performed miracles. They penetrate into the recesses of nature, and show how she works in her hiding places. They ascend into the heavens: they have discovered how the blood circulates, and the nature of the air we breathe. They have acquired new and almost unlimited powers; they can command the thunders of heaven, mimic the earthquake, and even mock the invisible world with its own shadows.”  
Such were the professor’s words – rather let me say such the words of fate, enounced to destroy me. As he went on, I felt as if my soul was grappling with a palpable enemy; one by one the various keys were touched which formed the mechanism of my being, chord after chord was sounded, and soon my mind was filled with one thought, one conception, one purpose. So much has been done, exclaimed the soul of Frankenstein – more, far more, will I achieve: I will pioneer a new way, explore unknown powers, and unfold to the world the deepest mysteries of creation.  
… I requested his advice… “If your wish is to become really a man of science, and not merely a petty experimentalist, I should advise you to apply to every branch of natural philosophy, including mathematics.” He then took me into his laboratory, and explained to me the uses of his various machines…. Thus ended a day memorable to me: it decided my future destiny.  
… It was on a dreary night of November that I beheld the accomplishment of my toils. With an anxiety that almost amounted to agony, I collected the instruments of life around me, that I might infuse a spark of being into the lifeless thing that lay at my feet… I saw the dull yellow eye of the creature open; it breathed hard, and a convulsive motion agitated its limbs. How can I describe my emotions at this catastrophe… When younger… I believed myself destined for some great enterprise… and, like the archangel who aspired to omnipotence, I am chained in an eternal hell.  
 
1. ( Evaluate the Source ) What becomes the goal of Frankenstein, after talking to his professor? What will be his method to achieve such a goal? 
 
 
2. ( Evaluate the Source ) What is the result of Frankenstein’s toil? How does he view the culmination of his work?  
 
 
3. ( Evaluate the Source ) Overall, what is the main theme or message of the text? How does it relate to the movement of Romanticism? 


Document F - The Antichrist by Friedrich Nietzsche, published 1918. This book was the last thing Nietzsche wrote. It expresses his view of what man should be, and how Christianity has held man back.

Preface: This book belongs to the most rare of men. Perhaps not one of them is yet alive… The conditions under which any one understands me, and necessarily understands me—I know them only too well. Even to endure my seriousness, my passion, he must carry intellectual integrity to the verge of hardness. He must be accustomed to living on mountain tops—and to looking upon the wretched gabble of politics and nationalism as beneath him. He must have become indifferent; he must never ask of the truth whether it brings profit to him or a fatality to him.... He must have an inclination, born of strength, for questions that no one has the courage for; the courage for the forbidden; predestination for the labyrinth.  The experience of seven solitudes. New ears for new music. New eyes for what is most distant. A new conscience for truths that have hitherto remained unheard. And the will to economize in the grand manner—to hold together his strength, his enthusiasm.... Reverence for self; love of self; absolute freedom of self....

Very well, then! of that sort only are my readers, my true readers, my readers foreordained: of what account are the rest?—The rest are merely humanity.—One must make one’s self superior to humanity, in power, in loftiness of soul,—in contempt.

2. What is good?—Whatever augments the feeling of power, the will to power, power itself, in man.
What is evil?—Whatever springs from weakness.
What is happiness?—The feeling that power increases—that resistance is overcome.
Not contentment, but more power; not peace at any price, but war; not virtue[footnoteRef:0], but efficiency… [0: Later in Chapter 11, he will comment that “... A virtue must be our invention; it must spring out  of our personal need and defence. In every other case it is a source of danger.”] 

The weak and the botched shall perish: first principle of our charity. And one should help them to it.
What is more harmful than any vice?—Practical sympathy for the botched and the weak—Christianity....

5. … We should not deck out and embellish Christianity: it has waged a war to the death against this higher type of man, it has put all the deepest instincts of this type under its ban, it has developed its concept of evil, of the Evil One himself, out of these instincts—the strong man as the typical reprobate, the “outcast among men.” Christianity has taken the part of all the weak, the low, the botched; it has made an ideal out of antagonism to all the self-preservative instincts of sound life; it has corrupted even the faculties of those natures that are intellectually most vigorous, by representing the highest intellectual values as sinful, as misleading, as full of temptation. The most lamentable example: the corruption of Pascal, who believed that his intellect had been destroyed by original sin, whereas it was actually destroyed by Christianity!—

7. … Christianity is called the religion of pity… Pity thwarts the whole law of evolution, which is the law of natural selection. It preserves whatever is ripe for destruction; it fights on the side of those disinherited and condemned by life; by maintaining life in so many of the botched of all kinds, it gives life itself a gloomy and dubious aspect. Mankind has ventured to call pity a virtue (—in every superior moral  system it appears as a weakness—); going still further, it has been called the virtue, the source and foundation of all other virtues—

43. … The poisonous doctrine, “equal rights for all,” has been propagated as a Christian principle…if belief in the “privileges of the majority” makes and will continue to make revolutions—it is Christianity, let us not doubt, and Christian valuations, which convert every revolution into a carnival of blood and crime! … Christianity is a revolt of all creatures that creep on the ground against everything that is lofty: the gospel of the “lowly” lowers....

18. … The Christian concept of a god—the god as the patron of the sick, the god as a spinner of cobwebs, the god as a spirit—is one of the most corrupt concepts that has ever been set up in the world: it probably touches low-water mark in the ebbing evolution of the god-type. God degenerated into the contradiction of life… In him war is declared on life, on nature, on the will to live!

1. ( Evaluate the Source ) How does the author define good, evil, happiness?

2. ( Evaluate the Source ) Why is Christianity harmful to man?





Document G - Source: Johann Gottlieb Fichte: To the German Nation, 1806 

Johann Gottlieb Fichte (17621814) was a German philosopher, a reformer and a supporter of the French Revolution and its ideals. But when France, under Napoleon, took control of Germany along with much of the rest of Europe, he rethought his position and made series of Addresses to the German Nation (1806), in Frenchoccupied Berlin.  

The first, original, and truly natural boundaries of states are beyond doubt their internal boundaries. Those who speak the same language are joined to each other by a multitude of invisible bonds by nature herself, long before any human art begins; they understand each other and have the power of continuing to make themselves understood more and more clearly; they belong together and are by nature one and an inseparable whole. Such a whole, if it wishes to absorb and mingle with itself any other people of different descent and language, cannot do so without itself becoming confused, in the beginning at any rate, and violently disturbing the even progress of its culture.  
Thus was the German nation placed-sufficiently united within itself by a common language and a common way of thinking…  
That things should remain thus did not suit the selfishness of foreign countries, whose calculations did not look more than one moment ahead. They found German bravery useful in waging their wars and German hands useful to snatch the booty from their rivals. A means had to be found to attain this end, and foreign cunning won an easy victory over German ingenuousness and lack of suspicion. It was foreign countries which first made use of the division of mind produced by religious disputes in Germany-Germany, which presented on a small scale the features of Christian Europe as a whole-foreign countries, I say, made use of these disputes to break up the close inner unity of Germany into separate and disconnected parts.... 
… Now, at last, let us be bold enough to look at the deceptive vision of a universal monarchy, which people are beginning to hold up for public veneration in place of that equilibrium which for some time has been growing more and more preposterous, and let us perceive how hateful and contrary to reason that vision is… Only when each people, left to itself, develops and forms itself in accordance with its own peculiar quality, and only when in every people each individual develops himself in accordance with that common quality, as well as in accordance with his own peculiar quality-then, and then only, does the manifestation of divinity appear in its true mirror as it ought to be; and only a man who either entirely lacks the notion of the rule of law and divine order, or else is an obdurate enemy thereto, could take upon himself to want to interfere with that law, which is the highest law in the spiritual world! 
 
1. ( Evaluate the Source ) What is the natural bond that unites a group of people together, according to the author? 
 

2. ( Evaluate the Source ) Why did Germany not remain united?  

 
3. ( Evaluate the Source ) According to the speaker, what must happen for the “manifestation of divinity” to appear in a nation? What is his reasoning for this view?  


Document H - Source: Karl Marx and Friedrich Engels, The Communist Manifesto, 1848. 
 
A spectre is haunting Europe--the spectre of Communism....  
 
BOURGEOIS AND PROLETARIANS  
 The history of all hitherto existing society is the history of class struggles.  
 
Freeman and slave, patrician and plebeian, lord and serf, guild-master and journeyman, in a word, oppressor and oppressed, stood in constant opposition to one another, carried on an uninterrupted, now hidden, now open fight....  
 
In the earlier epochs of history, we find almost everywhere a complicated arrangement of society into various orders, a manifold gradation of social rank. In ancient Rome we have patricians, knights, plebeians, slaves; in the Middle Ages, feudal lords, vassals, guild-masters, journeymen, apprentices, serfs; in almost all of these classes, again, subordinate gradations.  
 
The modern bourgeois society that has sprouted from the ruins of feudal society has not done away with class antagonisms. It has but established new classes, new conditions of oppression, new forms of struggle in place of the old ones.  
 
Our epoch, the epoch of the bourgeoisie, possesses, however, this distinctive feature: it has simplified the class antagonisms. Society as a whole is more and more splitting up into two great hostile camps, into two great classes directly facing each other: Bourgeoisie and Proletariat.... 
 
 Each step in the development of the bourgeoisie was accompanied by a corresponding political advantage of that class.... The executive of the modern State is but a committee for managing the common affairs of the whole bourgeoisie....  
 
In proportion as the bourgeoisie ... is developed, in the same proportion is the proletariat, the modern working class, developed -- a class of labourers, who live only so long as they find work, and who find work only so long as their labour increases capital. These labourers, who must sell themselves piecemeal, are a commodity, like every other article of commerce, and are consequently exposed to all the vicissitudes [difficulties] of competition, to all the fluctuations of the market.  
 
Owing to the extensive use of machinery and to division of labour, the work of the proletarians has lost all individual character.... He becomes an appendage of the machine, and it is only the most simple, most monotonous, and most easily acquired knack, that is required of him. Hence, the cost of production of a workman is restricted, almost entirely, to the means of subsistence that he requires for his maintenance, and for the propagation of his race....  
 
...Not only are they slaves of the bourgeois class, and of the bourgeois State; they are daily and hourly enslaved by the machine, by the overlooker, and, above all, by the individual bourgeois manufacturer....  
 
The lower strata of the middle class -- the small tradespeople, shopkeepers, and retired tradesmen generally, the handicraftsmen and peasants -- all these sink gradually into the proletariat....  
 
PROLETARIANS AND COMMUNISTS  
The Communists ... are ... the most advanced and resolute section of the working-class parties of every country, that section which pushes forward all others; ...  
 
The immediate aim of the Communists is the same as that of all the other proletarian parties: formation of the proletariat into a class, overthrow of the bourgeois supremacy....  
 
The distinguishing feature of Communism is not the abolition of property generally, but the abolition of bourgeois property....  
 
In this sense, the theory of the Communists may be summed up in the single sentence: Abolition of private property.  
 
We Communists have been reproached with the desire of abolishing the right of personally acquiring property as the fruit of a man's own labour, which property is alleged to be the ground work of all personal freedom, activity and independence.  
 
Hard-won, self-acquired, self-earned property! Do you mean the property of the petty artisan and of the small peasant, a form of property that preceded the bourgeois form? There is no need to abolish that; ...  
 
You are horrified at our intending to do away with private property. But in your existing society, private property is already done away with for nine-tenths of the population; its existence for the few is solely due to its non-existence in the hands of those nine-tenths. You reproach us, therefore, with intending to do away with a form of property, the necessary condition for whose existence is, the non-existence of any property for the immense majority of society....  
 
We have seen above, that the first step in the Revolution by the working class, is to raise the proletariat to the position of ruling class....  
 
The proletariat will use its political supremacy to wrest, by degrees, all capital from the bourgeoisie, to centralise all instruments of production in the hands of the State, that is, of the proletariat organised as the ruling class; and to increase the total of productive forces as rapidly as possible. 
 
Of course, in the beginning, this cannot be effected except by means of despotic [tyrannical] inroads on the rights of property ... which ... are unavoidable as a means of entirely revolutionising the mode of production....  
 
POSITION OF THE COMMUNISTS IN RELATION TO THE VARIOUS EXISTING OPPOSITION PARTIES  
 ...The Communists disdain to conceal their views and aims. They openly declare that their ends can be attained only by the forcible overthrow of all existing social conditions. Let the ruling classes tremble at a Communistic revolution. The proletarians have nothing to lose but their chains. They have a world to win.  
 
WORKING MEN OF ALL COUNTRIES, UNITE! 
 
1. ( Evaluate the Source ) Summarize Marx’s understanding of human history. 
 
 
2. ( Evaluate the Source ) What are the "existing social conditions" that Marx urged communists to overthrow? 
 

3. ( Evaluate the Source ) According to Marx, what sentence sums up communism’s entire theory? 
 

4. ( Evaluate the Source ) What does Marx mean when he says "The proletarians have nothing to lose but their chains"?
5. ( Evaluate the Source ) Does Marx say all private property is to be given up?


6. ( Evaluate the Source ) Marxism is sometimes called international communism. What words or phrases does Marx use to indicate that Marxist communism has international and worldwide goals? 


7. ( Evaluate the Source ) Why do you suppose Marx's ideas had such a wide following among factory workers during the late 1800s? 
 

Document H - Source: Mary Wollstonecraft, A Vindication of the Rights of Woman, 1792. 
… the most perfect education, in my opinion, is such an exercise of the understanding as is best calculated to strengthen the body and form the heart. Or, in other words, to enable the individual to attain such habits of virtue as will render it independent. In fact, it is a farce to call any being virtuous whose virtues do not result from the exercise of its own reason
… To render mankind more virtuous, and happier of course, both sexes must act from the same principle; but how can that be expected when only one is allowed to see the reasonableness of it? To render also the social compact truly equitable, and in order to spread those enlightening principles, which alone can meliorate the fate of man, women must be allowed to found their virtue on knowledge, which is scarcely possible unless they be educated by the same pursuits as men. For they are now made so inferior by ignorance and low desires, as not to deserve to be ranked with them; or, by the serpentine wrigglings of cunning they mount the tree of knowledge, and only acquire sufficient to lead men astray.
… till more equality be established in society, till ranks are confounded and women freed, we shall not see that dignified domestic happiness, the simple grandeur of which cannot be relished by ignorant or vitiated minds; nor will the important task of education ever be properly begun till the person of a woman is no longer preferred to her mind. For it would be as wise to expect corn from tares, or figs from thistles, as that a foolish ignorant woman should be a good mother.
1. ( Evaluate the Source ) What was the most perfect education for Wollstonecraft?

2. ( Evaluate the Source ) Where do virtues result from? What must women be allowed to found their virtue on?

3. ( Evaluate the Source ) What were the negative consequences of women not being allowed to be educated?

4. ( Evaluate the Source ) What shall happen for domestic life and familial life when women are allowed equality and equal education?

5. ( Evaluate the Source ) For Wollstonecraft, what produces a good mother?

Section 3: Summarize & Quote
Instructions: For each empty box below, summarize the main thought of each philosophical system. This should highlight the main points of each and include what you think is the best summative quote from each, whether pulled from class or the documents. You must, of course, source your quote. 

	Philosophers
	Summary of Belief

	Conservatism
	Summary:






Quote: 


	Liberalism
	Summary:






Quote: 


	Romanticism
	Summary:






Quote: 


	Postmodernism
	Summary:






Quote: 


	Socialism
	Summary:






Quote: 


	Communism
	Summary:






Quote: 


	Nationalism
	Summary:






Quote: 


	Feminism
	Summary:






Quote: 








Section 3: Conclusion - Historical Cartoon 
MQ:  How did [insert -ism here] respond to an Industrialized and/or Enlightened world? 

Instructions: Students will work in groups (2-3 each) and answer the main question of the packet by drawing two different cartoons - each cartoon must represent one of the isms and display their reaction to the Industrialized and/or Enlightened world. You may choose from the following: socialism, communism, feminism, nationalism, liberalism, conservatism, and romanticism. 

1. This should be done on at least one blank piece of copy paper. One side of a page per cartoon. 
2. Each cartoon, in turn, must reference the documents you are using as inspiration or as your source(s). All documents mainly relevant to your cartoon must be used.
3. It must be colored and creatively drawn. I understand if you can’t draw a Mona Lisa, but you can have creative ideas.
4. Each cartoon must have a title. Each cartoon must be historically accurate and not misrepresent the subject or period. (If you are drawing for obvious comedic or clever effect, that is different; just check with me)
5. Your rubric in detail is on the next page. Check that for further instructions and guidance.

Helpful Tips: The goal of the assignment is to understand how cartoons or paintings are constructed for maximum effect, and how effective they can be in goading the populace or affecting how the populace views different topics. In a cartoon, you can appeal to your audience’s sense of logic as well as their emotions. Keep these ideas in mind as you structure your cartoon, whether it be a logical or emotional cartoon, or both!

Appeals to Logic
1. Specific Example of Strength or Weakness
2. Facts or Statistics 
3. Carefully thought out reasoning 

Appeals to Emotion 
1. Personal stories
2. Emotionally Charged Language
3. Visually striking Images

Sketch: Write out your basic idea in the line below - each set of lines is for each cartoon. 
· ____________________________________________________________________________________________________________________________________________________________
Documents referenced: 

· ____________________________________________________________________________________________________________________________________________________________
	Documents referenced:

Historical Cartoon Rubric 

Name: _______________________________ Group and Team ____________________


	Criteria
	Superb
	Satisfactory
	Minimal
	N/A

	Message

_______
	The main idea / argument of the cartoon and/or the position of the author is clear and easy to understand.
	The main idea / argument of the cartoon and/or the position of the author is identifiable. 
	The main idea / argument of the cartoon and/or the position of the author is somewhat unclear. 
	The main idea / argument of the cartoon and/or the position of the author is unclear / very unclear. 

	Creativity and Visual Presentation

_______
	The cartoon is organized and clear; color and objects are used to maximum effect; text or captions are easy to read. 
	The cartoon is mostly organized and clear; color and objects are used; text or captions are readable, but perhaps hard to see in a few places. 
	The cartoon is somewhat organized and clear; some color and objects are used; text or captions are included, but sometimes hard to read.
	The cartoon is poorly organized; little to no color and objects are used; text or captions are not included, or very difficult to read. 

	Historical Content

_______
	The cartoon accurately represents the historical time period and subject. No inaccuracy. 
	The cartoon represents the historical time period and subject well, but with a little bit of  historical inaccuracy. 
	The cartoon represents the historical time period and subject, but with some historical inaccuracy. 
	The cartoon has little to no historical accuracy, or gravely misrepresents basic facts of history. 

	Document References (Notes may be substituted at permission of teacher)
_______ 
	The cartoon references the number of required documents and connects to the documents. 
	The cartoon references a majority of the required documents and connects to a majority of the documents. 
	The cartoon references some of the required documents and connects to some of the documents. 
	The cartoon references to few / none of the required documents and connects to few  none of the documents. 

	Symbolism & Title 

_______
	The cartoon has excellent symbolism with a clear, clever, and relevant title(s). 
	The cartoon has good symbolism with a decently clear, clever, and relevant title(s)
	The cartoon attempts to use symbolism; the title is somewhat clear / somewhat unclear and is not really relevant to the topic. 
	The cartoon has little to no symbolism and has a poor or missing title. 




FINAL SCORE: __________ out of 25. Will be converted to a 100 point scale.


